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Headds I ntroduction to the Canadian Home Econo

Peter P. Grimmett, Department of Curriculum and Pedagogy, Faculty of Education,
University of British Columbia
| find the idea of Home Economics as a fornHefalth and Human Ecology both intriguing and exciting.
Let me share briefly why. Eighteen months ago, | returned from Germany. It was the first time-Vis#dde
Germany since | taught there between 1967 and 1969. The Germany | once knew had dnzosjdukyeond
recognition. | want to use aspects of my most recent lived experience there to illustrate how Home Economics as ¢
form of Health and Human Ecology is meaningful to me as a scholar.

In Berlin, my wife and | went on walking tours thattaughtus g r e at de al about Hitl
the Communist version of democracy in the former eastern bloc. Now | thought | knew a lot about this because, in
my first two degrees, | had studied German language, literature, and history. But | had ndaeddooatl the
new information that became available after the fall of the wall in November 1989. For instance, | had arranged for
us to stay close to the Kurfirstendamm in Berlin because that is where | remembered all the action being during
my previoudrip to West Berlin. | had not realized that nearly all the wonderful architectural and cultural sites
were in the Stadtmitte (City Center), which was the part of East Berlin that the former Soviet Union had grabbed
when the allies divided the city intodor s ecti ons. So | was seeing for th
existed. | saw theustgarten(Pleasure Garden of the Prussian Kings) next to the Berlin Cathedral and the Old
Museum that Hitler had used (it was paved then) during the thioth Re Nazi rallies and military parades. | saw
the four Berlin concert halls, the French Huguenot cathedral, the Brandenburg Gate from the other side (where the
lively Pariser Platz has replaced the 50 meters of vacant space and barbed wire located wadenful eye of
guards ordered to shoot intruders on sight), and the four museums that had not been open to the west during the
Communist era. | visited the square in front of Humboldt University Library where, in May 1933, Hitler and the
Nazi Youth tad burned thousands of books, including the first published scientific papers of Albert Einstein (a
most distressing misfortune for any academic). | took in Cipeahkt Charlie on Friedrichstrasse and touched a
part of the infamous wall that had been prese to remind us all of the unrelenting atrocities committed during
that time. And | began to understand in a new way the tension that existed between East and West Berlin
throughout 1960s and 1970s.

One of those sites was a famous street in Berlin (itidtknow about in the abstract) a street calleder
den LindenUnder the Lime Trees). As we were walking, my wife caught a whiff of the delicate scent wafting
down from the lime trees. It was magical! Everything appeared to stand still as we wdlfsthe first time
why Unter den Lindemnvas so central to the life and culture of Berlin. It was not just an open boulevard that
mirrored and, in some senses, exceeded the grandeur of the Faisiaps Elyséesio, it had a scent like no
other streein the world. After we spent some time revelling in the sensual experiekbgafden Lindenwe

made our way again to Checkpoint Charlie to take in more of the detailed historical information that was available
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on the billboards lining the street. As were absorbed in the details of what life was like under the Communist
regime, we happened upon a store that made perfume. It made a very distinctive perfurbintealiden Linden
a perfume, they advertised, that none other than Marlene Dietrichviiagsddought whenever she visited Berlin.
(Some of you may not be old enough to remember her but some of you no doubt will.) We went into the store,
sprayed some perfume on my wifeds wrist and there e
insignificant perfume for my wife to wear. For me thlater den Linderscent of a woman is a sensual form of
health and human ecology. Whenever she wears it, its smell inhabits our nostrils and our whole being, and we
remember in a sensate way our experietidgedind the buildings, the architecture, the cultural life that
enthralled us, the open green spaces that previously served as paved platforms for military dominance; both right
and leftwingd and how that trip revitalized and nourished our bodies and.s®od we remember with
compassion but sadness the life and struggle to experience freedom of those human beings in the former East
Germany who were strangled first by Nazi excesses and then stifled by Communist dogma. Last but not least, we
appreciate agw the human freedom and health we enjoy in this great country of ours, Canada.

You are here to enjoy a very fine conference. M.
that you experience anew perceptive insights into Home Economicsras aeffdealth and Human Ecology. May
the conference become for you a stimulating and sensory form of intellectual excitement that permeates your
scholarship in a manner that gives you a professional sense of fulfillment you could hardly ever have imagined.

| wish to draw your attention to some of the local perfume makers:-Mgal DeZwart and Gale Smith.

Our special thanks to Mailyeah, Gale, and the local program team and | wish you well in this fine conference.
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1. WHERE ARE WE GOING? FROM THE PERSPECTIVE OF NEW SCHOLARS
Investigating the Use of Facebook in the Home Economics Classroom
Gayle A. Abbott-Mackie

I f we teach todayébés students as we taught yesterday
--John Dewey, 1944
Introduction

Every school in my school district has technology that can be accessed by both staff and students for
educational purposes. This technology includes computers, hand held devices, software and mobile applications.
Using this technology, students can acagagse content via the internet and social networking sites. It is unclear
how technology and social media, specifically Facebook, is used and by whom as well as the educational impact.

In September 2012, both Staff and students at Quamichan Middle $elgawl to access course content
via the school ds internet (Wi Fi) through the purche
obtained with funds from a Mitchell Odyssey Foundation Grant. More recently, our school has used in house funds
to purchase additional iPads and iPods. | propose to conduct a teacher inquiry/action research project into the use
of social media, specifically Facebook, in order to determine its effect on my teaching practice and to investigate
whether Facebook providése means for students to become more independent learners.

I am a digital i mmi grant teaching a class full |
teaching in 1985 | wused film pr oj ectypedrecipes.dno@shew et n e
YouTube video clips, print worksheets using a photocopier, and word process student handouts that are scanned
and uploaded to Facebook. Both my students and | use hand held devices like iPhones, smart phones and iPods t
access®ci al Media and information. | have embraced ne
something that | was born into. Rather, | have emigrated to the new technology. | believe my teaching needs to
change and embracing technology is somettat is critical in order for me to improve both my practice and
student achievement. There are a number of observations and questions that have arisen as a result of my
classroom use of Facebook:

1. Students are able to access to course content outsmmtd bolurs via Facebook: How will access to course
content outside school hours affect students who are often absent or undesignated learners?

2. Students have access to different methods of curriculum delivery via Facebook such as visual content
andfostering communication: How may Facebook enhance student learning?

3. There has been an increase in First Nations, marginalized and designated student engagement as well as
parental involvement: How may the use of Facebook, to deliver curriculum, corttiangdge these

students and increase parental involvement?
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Background to the Study

I n October 2011, George Abbott, British Col umbi
Learning as a provincial e d u c artinuestoahhangg and ih orderfiitdTkeep wo r
pace we need to shift the way we look at teaching and learning (Abbott, 2011). He suggests an answer to improve
student engagement is the effective use of new technology. His plan requires personalized leakgng for e
student, quality teaching, learning, flexibility and choice, high standards and learning empowtedthbipgy
(Abbott, 2011, emphasis added). Al though he doesnot
popular use of technology.

The Home Economics Integrated Resource Package, the mandated curriculum for Home Economics in the
province of British Columbia also supports the use of technology. For examplepifeEconomics Foods and
Nutrition 8 to 12 IRR2007) states:

When planmg instruction and assessment in Foods and Nutritia@, 8eachers should

provide opportunities for students to develop literacy in relation to information and

communication technology sources and to reflect critically on the role of these technologies

in society (p.14).
Al t hough soci al media such as Facebook isndt specif
communication technol ogybo.

As Home Economics educators we are encouraged t
globalizat on6 ( Pendergast, 2007, p. 15). However, very |
Networking Sites, specifically Facebook in Home Economics Education. In a literature search, | could find only
one current article (published since Facebookdeaeme available) that researched technology and Home
Economics teaching, and social media was not even mentioned (Redmann & Kotrlik, 2009).

Defining Social Media

Boyd and Ellison (2007) define social network sites as:

Web-based services that allow indivals to:

(1) Construct a public or semublic profile within a bounded system,

(2) Articulate a list of other users with whom they share a connection and (3) View and

traverse their list of connections and those made by others within the systematdiee

and nomenclature of these connections may vary from site to site (p. 211).
According to Mayfield (2008), social media share most or all of the following characteristics: participation,
conversation, community, openness, and connection. Examplesiaf Bledia include but are not limited to:
LinkedIn, Facebook, Twitter, YouTube, and Flickr, iTunes U, Second Life, and MySpace. Boyd and Ellison

(2007) provide a useful tirdene of launch dates of many major social network sites. They note that trsstéirs
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Six Degrees, was opened in 1997. This was followed by many sites whose names are not that common such as
Live Planet, 1999, MiGente, 2000, Cyworld 2001 and Friendster 2002. By 2003, the number of sites was
increasing dramatically, from one to thregear to five or more. The first Facebook for high school networking
appeared in 2005 and by 2006 it was available to anyone in North America with Internet access.

Social networking is, therefore, a relatively new phenomenon but the statistics indézgpread use.

Most articles suggest that users number in the hundreds of millions (e.g., Boyd & Ellison 2007; Selywn, 2009;
Tiryakioglu & Erzurum, 2011).To date, there are over a billion registered users of Facebook and the number
continues to increase.

Increasingly the prominence of Social Networking Sites in the lives of learners of all ages has prompted
educators to explore using sites such as Facebook in their teaching (e.g., Kuh, 2007; Selwyn, 2009; Tiryakioglu &
Erzurum, 2011; Towner, VanHorn, & Rar, 2007). Jin, Wen, and Gough (2010) contend that social networking
is transforming the nature of learning as a social practice in a collaborative environment. They describe

FacebooKwww.facebook.com)as a:

..peerrelationshipbased social network that allowssers to create personal profiles and
build up social relationships with othesers by uploading various media such as photos and
videos. It aims to expanaudiences, promote upcoming events and give users a feeling of
belonging (p. 141).

According to Lepi (2012)eachers use Facebook and YouTube more than other forms of social media.

Using Social Media

There is no common agreement about the use of Sdewik in education. In a literature review, titled,
Facebook: The Pros and Cons of use in Educat@muillard (n.d.) identified the following arguments in favour of
its use: ease of use, positive effect on stuthEacher relationships, increasing stdavolvement with
classroom material and tailoring courses to a variety of leaning styles. According to Couillard, those who are more
cautious express concern regarding Aheightened di se
wo r | d §stuflgmt.resikgnce to academic use of social media; privacy issues; too much teacher disclosure; and
ol i ne predators. Despite the negatives she conclu
become a valuable tool for the educatidn systemo (p. 12).

Potential uses for Facebook in education include: contacting students, graphic organizers, to network, to
get class notes, to set up meetings and to create study groups (Towner, VanHorn, & Parker, 2007), for improving
communication sks, enhance participation and social commitment, reinforce peer support, and ensure realization
of education based collaboration (Tiryakioglu & Erzurum, 2011). Kuh (2007) discusses several ways in which to
engage nontraditional (i.e. leimcome, First Naons) students in postsecondary education and to help them

succeed. These include providing students with opportunities to: connect with friends on a meaningful level,
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receive prompt feedback on academic questions or performances, use their peersrasdagnéoenjoyment

from being part of something larger than themselves, encounter diverse perspectives, and apply what they learn in
formal schooling to tackling meaningful problems in their everyday lives. Lepi (2012) suggests that the main uses
of Facéook can be classified as: conneclommunicate and collaborate between and among teachers, students,
and parents; notify event schedules, assignment due dates, reporting, sharing class news;ptesich

assignments, attach supplementary materialss liand the like; and curdtenanage, oversee the site.

I n an extensive review of 36 empirical studi es
reported fivergl hewdedaotavi bhnes on FaceboRodelia@éll)e f ot
similarly found few empirical studies that have looked at schogle young peopl eds patter
social network sites from an educational and new literacy perspective. Their study showed that high school
studentsuse socinalet wor ki ng for support for school tasks doi
instructions or deadlines, planning study groups, broadcasting or requesting educational resources from the
net work, égathering projecni matwriitatlesn waorak ,nsarmd mdx
there was no indication of its use as a pedagogical tool in education (p. 1148).

Most of the research on use of Facebook in education has been conducted atstbeopoistry level. For
example, Madge, Meeye | | ens and Hool ey (2009) surveyed first
learning. Jones and Healing (2010) also surveyed first year undergraduates. Both studies found that while use of
soci al medi a has i ncreassed tdrhaansant6itc ableleyn iuns esdt unduecnht s
who also investigated undergraduate students, concluded that social media neither enhanced nor eroded students
(p. 157). This would indicate neither a positive nor negative effect on studies hmutredtected individual usage.

The research at the public school level is uneven. Andersson, Hatakka, Gronlund, and Wiklund (2013) in a
Swedish survey found that social media use makes students less social, that weaker students are more likely to ge
disr acted, and teachers |l ack strategies for tackling
(2011) research on low income high school students use of social networks is much more positive. According to
t heir resear ch, neSdcial deenvork te fuliill essenhtialtsdciallearning fumciions, meeting a
range of interpersonal needs, including validation and appreciation of creative endeavors, peer support from
current and former classmates, and targeted help with sedletddta k s 6 (p. 1153) and t he:
femergent technologies hold great promise and chall
(p.1156).

How | use Facebook in my Classroom
As a facilitator of learning, | aim to create a vibrant, comfdetattudententred, and enriching learning
environment. | foster skills in my Home Economics classes that include prsblemg, critical thinking, ce

operation and effective communication. As well, | am flexible in adapting and modifying learninghesico
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materials and instruction to meet the individual learning needs of my students. The current Integrated Resource
Package (IRP) for Home Economics 8 to 12 which is the mandated curriculum document for this province
suggests that it is the only coursattbrings together both the theoretical and the practical (praxis) to develop an
understanding of the interdependence of everyday living (Ministry of Education, 2007, p. 4). Furthermore,
implementation may vary to meet the individual needs of the studentitlined in the IRP, I strive to have my
lessons reflect current food trends, with respect to both global and local food production, nutrition and changing
lifestyles, while at all times respecting both differentiated arfitcftury learning. Moreovel utilize
technology, social media and-bne learning in my lesson planning to meet the needs of a techrehigsalled
savvy group of Y generation individuals (Pendergast, 2007). To date | have used Facebook:

T To Afl i pd my cl assorpmaacicarecipggs atihbreerahdswork ahead @nipriojects.
Then, students can upload pictures of recipes completed at home.
To Apostd examples of student projects
For absent students to prepare recipes
To curate and as a study guide
To connect with pasttudents
To stay connected with students in the International Student program
As a translating tool for ESL students

To provide major project based classroom assignments

=A =4 =4 =4 =4 4 -4 -4

To upload, step by step, pictures of recipe methods to be used by other teatle@rslmsses;

specifically marginalized and designated students

Why Facebook and Home Economics?

In their British Columbia Teachers Federation paper on Home Economics, Smith and de Zwart (2010)
state AHome Economics edutcaftdowns dss drhee wearl ywd asw blj iefce
(p.17). They outline three areas of need in the paper: the increased concerns of the eating habits of Canadians, th
impact of poor parenting practices and the impact of financial illiteracy. It is begongreasingly apparent that
the educative and preventative value of Home Economics is essential to human happinessboaimgwell
Moreover, obesity, lack of financial literacy; work and life balance; environmental concerns; poverty, lack of
cooking skils, and emphasis on consumption rather than thrift are areas only Home Economics addresses. (Smith,
2013, personal communication). Regardless of the delivery, foods and nutrition courses provide the only
opportunity for students to learn harats food prepration. This handen approach is recognized as the most
effective way in changing behavior. (Smith & de Zwart, 2010). Home Economics classes include {smibieg)
critical thinking, ceoperation and effective communication. Home Economics educatfloarioes family and

interpersonal relationships. There is no other school subject that is as powerful in its ability to change
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understandings and practices of students. Home Economics education is a different kind of knowledge and that if
we are to accomjgh change then we must work together with others that have a similar outlook (Peterat, 1983).

Home Economics, by nature, is transdisciplinary. Its delivery is as diverse and multifaceted as the teacher
and the students in the classroom. Since its immegiome Economics has reacted to the etanging cultural
norms and educational philosophies of the day. Like many other subjects it has transitioned from its humble, but
essential, educational begi nni n gests, toommunited ang nationsa c k | i r
Historically, Home Economics was firmly rooted in social issues: family life, health and hygiene, and the rights of
women and children (Smith & de Zwart, 2010). Clearly Home Economics classes have been and continue to be a
caalyst for change.

In addition to providing handsn learning as a means of changing behavior, Home Economics classes
have the ability to alter the effects of poor parenting practices. Parenting is singularly the most important role in
developing memberd gociety and impacting society at large, yet the preventative nature of Home Economics
classes is not recognized in this role as it is an elective course within the Province of British Columbia. The
correlation between poor parenting and poor life sldlselfevident; | see it daily at my school. Could anliowe
delivery system of Home Economics curriculum via Facebook of Home Economics foster inclusion and
participation within the parameters of a caring education system? Could we look past thegiiR&afoce on what
to teach, and consider that it is more important tc
picture ideasodo would create a curriculum t higdawerc hanc
culture, ideology and politics. If, as educators, we are able to challenge the students and make the knowledge
relevant and meaningful, we will also make the process critical, emancipative and transformative. To do so, we
must fAconnect | amadnliingktlonpwhbeédgelti d ethe operations
require deviating from the formal curriculum as developed in the IRP, it is a step towards teaching the students the
value of social change. We must challenge our students taepair horizons while enabling them to make their
own informed decisions. Finally, is it possible that Home Economics instruction could potentially break the cycle
of mistrust towards education amongst Aboriginal and marginalized youth? The developaghentic Home
Economics pedagogy delivered via Facebook, by teachers could enable this. Aoki (2005) writes about metonymic
moments that offered perspective for him on the quest to find the discursive site of living pedagogy; "the site
between represeational and nomepresentational discourse is the site of living pedagogy" (p.429). Like Aoki, |
must consider this as | continue to use Facebook (metonymic moments) to reflect on my pedagogical perspectives
in my teaching.

| seek to understand the impatthe educational use of the social media, Facebook but also to examine it

critically. |l nterpretive inquiryb6s fimain concern o
unclear or incoherent, to make sense out of everyday action, aacstamdi cultural phenomena by bringing

meaning structures into full human awarenesso (Hul
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critical theory ask what research can do to change existing educational and social inequalities and to create
curricula and pedagogy that are more socially just (Brown, 1989). McGregor (2012) contendsfiratenty
century Home Economists are working on issues of sustainability, empowerment, human security, human rights
and responsibilities, peace and noolencein homes and communities, as well as on human and social
development to augment economic growth and development and technological progress, all with a focus on

individuals and families as the cornerstone of civilization.

The Pros and Cons

The use of Facebook in education is not well understood. Some argue for its use and others disfavor it.
Part of the problem is the lack of solid empirical research regarding the value of popular social media, such as
Facebook, in education. There is a lpteta of information under the general categories of: using Facebook,
appropriate teacher use of Facebook, Facebook Apps for learning, how to use Facebook in the classroom and
Facebook tips for teachers. Yet there are few scholarly peer reviewed artitties alyout the potential of Social
Media in education and fewer studies have specifically addressed its role in pedagogy.

Since | started to use Facebook in my classroom practice | have become increasingly interested in

understanding this phenomenon. Hoas it impacted my teaching practice? How do my students view it? What

are the positives, the challenges and the concerns? Can | improve on its use? The literature on the topic was not

helpful. | decided that | need to conduct my own research on aayiqe.

There are many pros to using Social Media. These include but are not limited to:

1 Its ease of use and the fact that it is free. There are a plethora of resources available on learning how to

use and if all else fails, ask s student to help fatglitiae setup

Many students are familiar with and like the technology and it is used by many students already

Curricularly and pedagogically, it has the potential to become a learning network with both structure and

flexibility and courses can be tailored to meet a variety of learning styles

1 Students can become part of a leaning community,-eegaged and hetp promote critical thinking.
Moreover the positive effect on studeéaacher relationships could lead to more effective student
engagement and success

Cons to using Facebook must be addressed. These include:
1 A heightened disconnect withtherealwaaldh d i ncreased fiscreen ti meo

1 Inappropriate Posts
1 There is a need for personal and professional separation

1 Nefarious use by pedophiles

Summi ng Up
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Overall, the core motivation for the undeadia&kli n
medi a, specifically Facebook as a teaching tool . I
chall enges and pitfalls. I anticipate that my study
of sociaal trmhediMd ddl e school l evel . This wil!/l benef i
potential to inform the practice of others. The | ir

and may not eastio yotbheerg eendeurcaaltiizoanballe cont exthas That
tablished for me an optimistic sense of renewal ,

timism amidst the varietyodf thresystesn.t Fatr c@se o4

-

in upon us from society, government, communities,

ST

d to i mprove the opportunities for students so tfF

—

S

p

a

Xpectations remain high, and as teacherstde pheobe
n

echnol ogi cal changes, students now have the abilit
hey Wwamtg as they have access. This creates an eni
in time and place | earning. This creates a tension
while stildl deduwreiréd migumheThRrampeciteda need for educa
personalized | earning environmeeaxathiome st huael ewmtt 3t , Mwyh
howés of education. Authenti c cburirlidesulcuhno idceel iavnedr ef d
turn has the potential to meet the needs of a much
as the shift of control for | earning is emoh ergd sa wrao
shifting to a more of a facilitator of knowledge ac
di fferent skill set for teachers, |l earning to be coc
t ec hnokleogSyo,cilal Medi a. I nstead of having total cont
need to be more flexible and adaptable to | earning
l earning.
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Bringing Maker/DIY Culture into the Textiles Classroom
Catherine Hay

Abstract- For the most progressive in our society, there has redeggiyn a resurgence of a Do It Yourself
mentality, or as it has come to be known, a Maker 0 s
source, freely exchanged software, and the concept has grown to include video tutorials for makimgealbma

things, even open source plans for building Higgh machinery. Educators in the applied skills can play a leading

role in this hightech version of hombased crafts. This paper will look at the social and environmental damage

done by the consumist culture, the need for local, smaliale sustainable clothing production, and the role that

Home Economics, specifically Textiles Studies, can play in this movement.

WHY TEACH HOME EC?

When asked to justify our relevance, Home Economics educatortotepdak about Foods and Nutrition
courses that teach students to cook nourishing food for themselves and avoid becoming part of the epidemic of
obesity that is plaguing North American youth. The Journal of the American Medical Association suggested that
Home Economi cs, the Aquainto curriculum of the 1960C¢C
obesity (ichtenstein& Ludwig, 2010) While validating, this article must have infuriated many Home Ec
educators, at least those ofusinBCwhteme Ec is stil |l thriving. We hav

our students about healthy eating habits.

But another problem still remains: How do we justify teaching students to sew in a consumerist culture where
we can buy clothing for less thércosts to make? Why should our students know about textiles and clothing, or

even about how to judge quality, when cheap clothing is ubiquitous and so inexpensive as to be nearly disposable’

THE BIRTH OF CONSUMERISM

Textile technology, or as most people refer to the subject, Sewing, is

often seen as fAquaideminigt. o Permapsthisasn t i
because in the dawn of the Industrial Revolution, clothing ! production was

the first new industry created outwhat was formerly a i domestic activity

s

or a cottage industry (Jacob, M. 2012). In other words, th NN creation of our

http://fvdwla'n’s‘d’n.Wordbres;.co ‘
own clothing was the first skill that was given over to industrialization,

the first of the basic human needs to be commodified on a leatge s
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In the years that followed, clothing production increased exponentially, with factories churning out many more
articles of clothing than people would normally consume. Whereas an average person might have once owned

three @ four homemade pieces of clothing, it was now possible, indeed

ollage-sheets <atalog-pages

economically necessary, for each person to purchase many more items than they
actually needed. The new economy depended on each citizen to consume at an ever

greater rate.

Think of how manytems of clothing the average person owns today. Our
closets are packed with literally hundreds of articles of clothing, many rarely worn.

Our culture values consumption and we praise each other for making new purchases.

It is our implicit duty to consumeayhether or not we need to, and whether or not we

can afford to. One could argue that citizenship has been reduced to consumerism.

THE PROBLEM OF OVERCONSUMPTION

http://www.squidoo.com As the scal®f clothing production grew, so did its societal and environmental

impacts. Not only did consumers incur debt as a result of so much artifici

abundance, but other societal ills arose as well. Factories with unjust an --'_ ;
unsafe conditions became the typisarkplace. When workers united and
demanded fair conditions and fair pay, it was not long before owners moy
production to other locations with less demanding workers. This process
still repeated with factories closing up and moving to countries|aitbr

and lower labour standards, creating what is known as the race to the bo

Guatamalan sweatshop. Photograph: Jaime
Puebla/AP http://www.guardian.co.uk

In China, for example, labour costs are 20 to 40 times lower than in Japa
the US Made In China. Textiles and its Environmental Impact in China,
2012)
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, Alongside

. the dgradation
of labour
standards, the
race to the

bottom also

The Pearl River, China http://djcadchina.wordpress.com | entails the

erosion of

environmental regulations. The productiorteftiles, particularly cotton, uses huge quantities of water and
dangerous pesticides (EJF, 2007). Worldwide, tons of chemical dyes are dumped into walzyeiagsér a
change: current conventions and new futures in the textile colour industry, Z8@63 is a macabre joke in the
industry that if you want to knowvat colours are in fashion, just look at the water in CHitedg In China.
Textiles and its Environmental Impact in China, 2012)Wat er cont ami nated by the ¢
textiles industry and discharged into rivers is one reason 300 milliores: people no longer have access to
clean drinking water (Spencer, 2007).

The mainstream fashion industry is built on exploitadiaf farmers, workers, and the environment. When we
buy a $10 Tshirt at Walmart, we participate in that exploitation byipgy price that does not reflect the true cost
of that garment. The remaining costs arelofided onto the people who are left with inadequate wages and

degraded environments.

Our <clothing has further c¢onseqlygcaly amutatb8% ditke e nd
waste that goes into landfills is textiles. About 93% of that could have been recycled. When recycling textiles,
35%is resold asised clothing, 33% is turned into reprocessed fibres (filler in vehicle seats and, upholstery

insulation, etc), 25% is converted to cloth wipes leaving only 7% to go to lgifgbarats, 2010).

While donating used clothing to a charitable organization is preferable to sending it to a landfill, problems also
occur when charities are not able tesedl the clothing. Stores such as Value Village bale their unsold
While this

unintentional

merchandise and send it to devetgptountries.

still sounds like a good solution, there is an
negative impact on the traditional crafts of these | countries. In

a discussion with mgisterin-law, Janthra, she related that

the young people in her native village in Thailané have no
interest in learning the traditional craft of raising ‘ silk worms,
spinning the fibre, dying and weaving the beauti Thai silks
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~

t hat her mother 6s age meroatuicd mgwa sS hseo ssakiidl Itehdat it 6s
second hand clothing from North America. The tradit

even the casffs of our consumer culture have social, economic antl@mental consequences.

ALTERNATIVES TO A CONSUMERIST CULTURE

We teach our students that whenever we purchase clothing, we are faced with a vast array of choices, and the
curriculum encourages investigatidar iwittch tyloausse wahH di
reducing citizenship to consumerism. However, the majority of the readily available choices still fall within the
parameters of mainstream exploitive consumerism. In order to make an ethical choice, we usually need to step
outsde the mall. Our alternatives include buying second hand, redesigning an older garment, making our own,
buying higher quality less often, and buying from local designers. Essentially, we need to examine the

sustainability of our consumerism.

THE ROLE OFTEXTILES STUDIES

So, how can Textiles education play a role in encouraging consumers to be citizens actively engaged in
changing the dominant consumer culture? Our curriculum, the BC Integrated Resource Package (2007), says that
by grade 12 our studentscsli | d u n d erelaidnship detweem textil@ consumerism and gl@hals s ue s 0 (
7).This section of the curriculum, which falls under
the area that will help us to expose the problem of-cgasumption, and to encourage our students to be engaged
citizens in a sustainable economic structure rather than simply consumers in a destructive cycle of continued,

unsustainable growth.

The BC Integrated Resource Package (2007) Factors Affectindegl@Rbice and Use

Grade 8 identify reasons why people | explain various influences on
wear clothing clothing choices (e.g.,
modesty, safety, social status
environment, culture, media,

peer pressure)

Grade 9

identify conditions under
which clothing andextiles are
produced

examine where and how
clothing and textiles are
produced (e.g., process,
geography, environmental
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impact, working conditions)

Grade 10 describe conditions under research where and how
which clothing and textiles ar{ clothingand textiles are
produced produced (e.g., process,
geography, environmental
impact, trade agreements,

working conditions)

Grade 11 demonstrate an understandin research and discuss factors
of influences on fashion and | that influence textile purchase

textile choices, includirig (e.g., price, designer labels,
sociceconomic®i media celebrity endorsements,
influence®i global aml awareness of manufacturing

environmentatonsiderations | conditions and pollution)

Grade 12 analyse the relationship assess the implications of
between textileonsumerism | textile decisions (e.qg.,

and global issues purchases driving production
brand status, environmentally
sustainable fabrics, online
shopping, transportation,
global warming, pesticides,
working conditions such as

sweatshops and piecework)

Mary Gale Smith (2008) has been encouraging home economics educators to incorporate sustainability
education into all/l a s [Censidesationsfof sustainable deelopméenn(gdequedelye s a 'y
conceptualized) should lsgstematically integrated into home economics curricula. This means that it is neither a
di stinct field of study, nor a separate study to be
blended into home economics to construct a langeri t y8). SHe gncdurages a process of lesson plan re
modelling to critique the ways in which we have been teaching, to examine what is lacking in terms of global
education, and finally to incor por &toeritically exananeihe ct i v €

root causes of gl obal i ssues and problems such as ¢
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I f we combine Smithds concept of incorporating su
of technology, we can merge our formafriculum with material selected from the informal curriculum that

abounds on the Internet. We can engage our students with a different approach to fashion

MAKER CULTURE

There is a burgeoningBblb-Your s el f cul tur e, or aarolhd tkeeworfilswithr e v o | u t
progressive, creative people finding innovative ways of reducing the impact of their consumption. We can bring
this culture, with its values of sustainability, into our classrooms to inspire dialogue, to explore alternatives, and
als to give back to this community of sharing by encouraging our students to post their own projects, videos and

tutorials. This giveandtake participation goes beyond consumerism to citizenship in a global community.

Chris Anderson, author ®lakers: The Mw Industrial Revolutiog 2012) writes, fAone of
shifts of the Web Age is that there is a new default of sharing online. If you do something, video it. If you video
something, post it. If you post something, promote it to your friendfed®sshared online become inspiration for

ot hers and opportunities for collaborationdo (p.13).

Josh Scott,cd ounder of the online crafting community Cr
different. It is special, meaningful and long lastingiworld full of disposable items. It stretches us to do things
we never thought we could do, enables us to enjoy-tikédporide over something we have created, connects us to
people in our community and ar ou exdcthytheeppavtonitylthdtdo ( e ma i
Textiles education can bring to students. Communities like Craftsy, as well as other popular sites such as Pinteres
and Etsy, can bring professional tutorials into our classes, while we as teachers are there to offenthleatuppo
our students need as they work their way through various projects, and our students can in turn contribute to the

community.

PRACTICAL APPLICATIONS

I n making initial steps in bringing the Makerodés c
course on a Wiki page. By creating this Wiki space, | can bring my students links to tutorials and ideas, and free
myself up to attend to other aeof the class. They explore the websites that | haveegheeted, they can see the

samples in the classroom, and | &d&m there to support

Recently, | spoke to my Home Ec 8 class about their program planning for their grade 9 year. | usually try to
promote Textiles as a fun, creative class. This year, | talked about the global DIY revolution and how more and

more people arendét satisfied with buying artificial
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making your own clothes oecycling old clothes can be fun and trendy, but also much better for the planet. | was

encouraged by how their ears pricked up during this brief talk.

This fall, one of my senior Textiles students asked if we could start a recycled fashion clubd tagree
sponsor the club and suggested that we videotape our projects from start to finish, and then ask a talented student
to edit our videos into tutorials that can be post e
will featureal i ne of the studentsodé recycled fashion.

For a few years now, my students and | have parti
from all over the province are donated to Textiles classesttoriied into reusable shopping bags. This is often
‘ ® the first introduction they have to upcycling something useful out of
something that would otherwise end up in a landfill. A next step
could be to participate in Beyond the Bag design competition which
comes with the advantage of a cash prize and media attention for the

studentsodé wor k.

Our Grad Fashion Show always features student work, but this

year é6s show wil|l al so show a | ine
https://www.facebook.com/sifebannerbags also gives an opportunity to reach outhe local media, as well as
posting our process and products online.

CONCLUSION: WHY SHOULD WE TEACH TEXTILES?

Yes, shopping is fun. Corporateeated clothing can be more beautiful and trendy than the clothing that our
students can make for themseMeyt it shoul d not supplant their abil
hierarchy of needs, the most basic human needs are food, water, and chtrang,(2012) Do we really want to
rely on a commercial company, whose driving force is prafisupply us with these absolute necessities?

Shoul dndét we be abl e t o TPhesheriadsweris that wedeadh axtileglsecatise r 0 L

making stuff is more fun and more sustainable than buying stuff.
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2. SOCIAL CONDITIONS AND THEIR MEANING FOR HOME ECONOMICS/FAMILY
STUDIES/HUMAN ECOLOGY EDUCATION

Non Intact Families andPrevalence of Maladaptive Behaviours Among Adolescents

Elsie N. Alozie

ABSTRACT
The study is focused on influence of Aatactness of families on the adolescent behaviours in Umuahia, Abia

State. Especially this was designed to find out the effects efntact family, femaleheaded family and male

headed family on the maldaptivebehaviours of adolescents and to establish relationship between the rate of
behavioural problems in adolescents and family structure. The design of the study was survey. Questionnaire was
used for data collection. A total of 60 families were selected giirstratified random sampling technique.

Descriptive statistics (mean, ranking, pooled mean and percentages) were used to analyze the findings which
revealed that most children from femdleaded homes exhibit more raalaptive behaviours than their

counteparts. Conclusions and recommendations were made based on the findings of the study.

Keywordsi Non Intact, Prevalence, Family and Adolescents

INTRODUCTION

Family structure has been as s-bengandseddemavidunrs, c hi | d
ranging from school misbehaviours to more risky behaviors such as child abuse, street fight, very poor academic
performance prostitution, etc. The world family acc
means a group of pelgowho are closely related to each other especially mother, father, and children representing
the nuclear family. Salvador (1998) sees family as a social unit that faces a series of developmental tasks. The ter
mal-adaptive behaviours means to some peoplg bad behaviours with an accompanying judgment, that some
children exhibit makdaptive behaviour because they are bad kids. However, in the field of child development,
Amaldapti ve behavioursodo does not me vabelmdodrs. kike cilkeyil | t
of our time, maladjustment among adolescents is not confined to any particular locality, state or country. It is
universal. The differences from place to place may be attributed to the degree of permissiveness, ciiltalal, pol
and socieeconomic differences of various societies of the world (Akinloye, 1991). Akinloye conceptualized
family structures as the way family is built up or put together (intact) or separation of the family members,
basically the man and the woméhusband and wife). The structure of the family is changing to a very great
degree which determines to a great extent the behavior of the children in the family especially the adolescents. A
lot of things could contribute to nantactness of the familfor instance;
(a) Death of either spouse

(b) Broken marriage (divorce) (permanent separation)
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(© Separation (temporary separation) which could be as a result of the type and place of work of either of the
spouse, misunderstanding or an agreement

(d) Never married (singl parenting) by choice or circumstance

CAUSES OF MAL-ADAPTIVE BEHAVIOURS IN ADOLESCENTS

There are several causes of moral problems among adolescents in Nigeria. Youth aggression and violence appeal
to have their origin in early childhood. Chandler (1999)gested that aggressive behaviour in children (moral
disorder) occurs in nearly 10% of children in urban population. He also said that 90% of recidivist juvenile
delinquents have had bad moral disorder since age seven, and harsh and inconsistagtipahentiauses of

conduct (moral) disorder among the adolescents. Pritchard and Kim (2002) have noted that parental rearing styles
of children are strongly associated with poor supervision, erratic harsh discipline, parental disharmony, rejection of
thechild and | ow involvement in the childbs activiti
aggressive behavior in children is influenced by tF
homes have antiocial children beause the parents do little to encourage polite or considerate behavior by the

child but give much attention when the child yells or manifests a tantrum. Eventually, when thadaptiak
behaviours draw peopl eds a tsystematicicanmunicatibneattermbetiweben | e ar r
themselves and their parents which affect communication flow. Children find it difficult to express their emotional
di ssatisfaction without being seen as dmndsctpeoblgmdasct f ul
disorganized attachment patterns of the infancy period. Most often, children experience fear, anger and distress or
reunion with their parents after a brief separation. It is believed that those behavioural traits are likely to be the
resmnse to the frightening, unbelievable and inconsistent parenting style. The frustration arising from this
inadequacy leads to expressions of aggression. In the school playground, these children manifest difficulty in
relating well within their peers at wiarFor instance, they lack skill for taking turns withoutagtting others and
becoming aggressive (Wise, 2003). The genetic factor is another cause of conduct problem. For example
hyperactivity is predominantly genetically determined (Conckine, 199@dr€h who are known to be restless

and impulsive in behaviour might express aggression over time. Also delinquents have been known to have low
intelligent quotients of &0 points lower than law abiding peers. It has been found in literature that attsethixt

possibly dispose children to conduct problems include irritability and explosiveness, lack of social awareness and
social anxiety, as well as reward seeking behaviour
myth. Its causes adearly traced to be unfavourable, consistent and common predisposing factors in the family,
school and the environment. Behavioural problems among children are of various types such as aggressive and
other antisocial conduct. Some of these conduct proil&ave serious consequences on the children, themselves
and other peers, parents and community. One major
the general pattern of school and physical adjustment of children across school, tidhseeamnvironmental

settings. For instance, conduct has consequences on the physical, emotional and social dispositions of the
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individual involved. If these behaviours are manifested more often at home, they would constitute the bulk of
concernand souraef worry and anxi ety on parents and neighboc
problems should not be overlooked. This is because
reaching effects on the peace of the Nigerian society.

INFLUE NCE OF THE FAMILY STRUCTURE ON THE ADOLESCENTS EDUCATION

Parents play important roles in helping their children for formal schooling. School readiness begins early in a
childdés | ife and includes not onl yprevidingamgenwramentthatd s ¢
promotes soci al skills and physical devel opment. P e
educational preparation may provide them with valuable developmental experiences that familiarize them with
socialexpectations and responsibilities. Ability to adapt to classroom routine appears to be influenced to some
degree by the marital situation of their parents. Baros (1997) noted that three and fold gbddren with two

biological parents are three timess likely than those in any other type of family to have emotional or

behavioural problems such as attention deficit orders, Clayton (994) also explained that children in-palative
families have highest instance of developmental delays and lgatisabilities that could be related to health
problems that existed prior to the childbs adoptior
healthy, if they come from nemaditional families, possibly due to fewer economic resourceshenabsence of a

second adult in the household. Family structure affects the frequency with which parents engage in these activities
Children living with two biological parents are more likely to be involved especially in literacy activities that
childrenfrom single parents home. The effect of family structure on academic performance was also studied by
Salvador, 1998. Analyzing the achievement test scores of 868 black and white elementary school students in a
southern city school district in second thgbufourth grades, the author reported a significant correlation between
achievement test scores and household composition by using dummy variables that divides families into two
parents or mother only household. Concluding an analysis of longitudinaPdé&thard and Kim (2002)
examined the relationship between family structure
waves of the National Longitudinal Survey they found that overall children who spend more time in single parent
families had lower levels of educational attainment.

THE EFFECT OF FAMILY STRUCTURES ON MAL -ADAPTIVE BEHAVIOURS OF ADOLESCENTS

Some people like Richard (1982) argued that differences in life outcome are largely determined by the
characteristics of the family, sl characteristics include family composition, social and economic resources. One

of the fundamental characteristics of the family that has significant effect on children in the household is its
structure. Family structure can constrain the availabiitgyafonomi ¢ and soci al resourc
to spend time with their child, be involved in educational activities, and spend monetary resources that can
promote and position educational outcome and wellbeing. Research has consistently shfawnlytsiructure

can facilitate or limit the ways in which parents are able to positively influence the outcome of the children
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(Maddox, 2001). In research on risk for aggressive, antisocial and violent behaviours Neil (2000) explained that
such forcess weak bonding, ineffective parenting (poor monitoring) excessively harsh, or inconsistent discipline,
inadequate supervision (which is common in polygamous families) and a climate that supports aggression and
violence puts children at risk of being viotdater in life. Parental discord affects adolescents behaviour greatly,

high level of marital conflicts have deleterious effects on children. Wise (2003) has also stated that a relationship
between marital discord and negative attitude towards thealaonflict when poorly resolved or occurring in

front of the child has been proved to be related to a number of child behaviours difficulties. Further studies have
shown that the structure of t he f amiedugationratieedancenm i ¢ h
school and his/her morals. The impacts of-imdactness of the parents on adolescents development and behavior
depends on the nature and level of relationship between the adolescents and the custodial parent, the resources ir
thefamily, how the resources are used for the good of the adolescent, s the temperament and intellectual and
physical endowment of the adolescent, the gender of the custodial parent and that of the adolescent (Maddox,
2001). The trauma of sudden death ofeept is more stressful and often carries immediate reaction of erratic
behaviour by the adolescents because of their emotional conflict (Wise, 2003) who maintained that sudden death
carries longterm consequences of adjustment to parental loss. Adolsgoemt norintact families are left

distraught, depressed and in adulthood, worried, under achieving, angry asepsetfating. They are worst off
educationally, financially and psychologically from the time their parents have died, divorced or seglitaged

way into adulthood (Nwali,2002). Adolescents of single parents have such as drug abuse, psychiatric problem and
other emotional disorders. Some adolescents ofmtant homes especially as a result of divorce, rationalize that

all relationships i@ unreliable, doomed to unravel, and end in betrayal and infidelity. To the extremes, these
adolescents are exposed to indulge in sexual promiscuity, run away from home and suicides (Nwali, 2002).
Pritchard and Kim (2002) stated that adolescents frontespagents are afraid of getting too close to companions
because of unconscious fear of being hurt or abandoned like their parents. Adolescenistathfamilies have

higher rate of being fostered or farmed out to the relatives than the adolesmaritgdict families. They are being
deployed as street hawkers, thereby exposing them to casual and indiscriminate sex, which often results to teenag
pregnancy. Teenage mothers usually forget their education and even when some return to school, they do not
continue as far as their peers who did not become pregnant. This may lead to lower earning, job dissatisfaction an
greater dependency on the state. The boys have the risk of joining bad gangs as a result of lack of saleable skills t
equip them for selfeliance. Selk el i ance refers to a personds ability
resources to produce and distribute good and services for personal economic proétiaBet involves personal
ownership of a business or employmeéfthen paid jobs are limited, se#liant employment can enable

unemployed individuals to fulfill the basic requirements of life and achieve a morewelfding life. However,

success in seémployment is determined largely by the ability of the itmeto recognize potential areas and
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utilize his skills and abilities in combing resources to produce goods and services that will yield profit (Lemchi,
2001)
In view of the fact that these single parents have limited resources and time, the adolesceotdmgiven
necessary opportunity to acquire the skills that will enable them to beekafit and contribute substantially to
the economic development of the society.
STATEMENT OF THE PROBLEM
Research has consistently show that family structurdacaitate or limit the ways in which parents are able to
positively influence the future outcomes of their children. One fundamental characteristics of the family that has
significant and sustaining effects on children is its structure, which are nufrgaeats and their relationships
with the children in the household. A family structure can constrain the availability of economic and social
resource, such as parentsdé ability to spend ti me wi
expend monetary resources that can promote positive educational outcomes and wellbeing.
PURPOSE OF THE STUDY
The major purpose of the study was to find out the influence efmaatness of families on the adolescents
behaviours in Umuahia Abia State.

- Specifically, the study was designed to determine and investigate the relationship between family structure

and maladaptive behaviours among adolescents and investigate the influencentdatdamilies on

adolescent education pursuit.

This study will ke of benefit to the families since the existence of the adolescent period generally leads to a
successful adulthood. The adolescent faces many crises and the resolution of these numerous crises depends on
parents/adolescent relationship. The study stilw how the family can learn about the characteristics and

problem of adolescent and be able to support and care for them emotionally (by providing love and security)
economically (basic needs), nutritionally and health wise because of stress andrdpagsrting during this

period. Nonintact families will benefit from the study because it will create awareness of the role and
responsibilities of the parents to the adolescents and the consequences of learning to the adolescents themselves
This papets relevant because the data collected will provide government and public information on what goes on
in norrintact families thereby proffering solutions. Finally the society of large will benefit from the findings as

most of the ills created by adolesceimt the family organization will be minimized. This will be achieved by the
creation of family communication awareness for parents and public through seminars, conferences and workshops
made available to groups like churches/religious programmes, waimgpsgsuch as family law centers (FLC).
RESEARCH QUESTIONS

1. What are the effects of nantactness of families on the adolescent behaviours in Umuahia North L.G.A.
2. How does family structure relate to the maladaptive behaviour of adolescents
3. How does norntactness of the family influence adolescent educational pursuit.
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DESIGN OF THE STUDY

A survey research design was used for the study. The survey design was used because the study sought
information from the respondents as the situation existepui manipulation of any variables.

AREA OF THE STUDY

The study area conduct: Umuahia North and South Local Government Areas [L.G.A.] are in Abia State. The two
local government areas are bounded in North by Bende L.G.A in the South by Isialangwa/GbAranLthe

East by Ikwuano L.G.As (Umuahia North and South) has a total population of 220,660 with 36 communities while
South has a population of 138,570 with 46 communities.

POPULATION OF THE STUDY

The population of the study comprises of all familadiein Umuahia North and South Local Government Area of
Abia State. These include 36,776 and 33,095 family heads in the 36and 46 autonomous communities in Umuahia
North and South L.G.As (Umuahia North and South) has a total population of study comp@8g¥ tfintact,

male headed and female headed families in the area of study.

INSTRUMENTS FOR DATA COLLECTION

The instruments used were questionnaires and oral interviews. This was required because most people from the
rural areas are not literate and carfilbthe questionnaires. This was validated by a psychologist and a home
economics expert respectively.

FINDINGS

At the end of the study and final analysis, the researcher found out that adolescents fimachbomes are

more prevalent in exhibitg matadaptive behaviours that their counterparts from intact families, especially those

of them from female headed homes. This finding corroborates experiences and views expressed by many people i
the society that adolescents who grow up in female locfateilies are usually pampered by their mother. They

usually lack the masculine handling by fathers. They are less disciplined and tend to exhibit maladaptive behaviors
unchecked. This is one of the problems of separation especially in a case of gieor@nént separation). When

a woman divorces and keeps her children, she would want to impress her children and the society that despite her
separation from the husband, she is still able to take care of and provide all that the children requireinghis feel
usually leads to over pampering of the child. It is one of the phenomenons that tend to indulge adolescents, in
maladaptive behaviours.

CONCLUSION

The findings of this study revealed and concluded that the death of one parent, divorce, occupelioiceind

single parenting are the causes of-sndactness of families. This has gone a long way in contributing to high level

of maladaptive behaviours of our adolescent children and has also marred the future of these adolescents and put
the entire saety at risk.

RECOMMENDATION
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Based on the findings, of the study the following recommendations were made. Efforts should be made by
husbands and wives to make sure that they live together with tolerance, understanding and love so as not to put tr
future of their adolescents in the family at risk, and in case of death of either partner that the other extended family
members (relations) should be involved in the training of these adolescents. The researcher is also recommending
that in a situation where thrisband and wife cannot live together may be based on the differences in working
places or divorce, that the welfare which takes care of such martial conflicts will allow the adolescent males to live
with their fathers while the female adolescents livéhwheir mothers, because from the findings it is observed

that the maladaptive behaviors are more prevalent among male adolescents from female headed homes. This is
because at the age of adolescence which starts from 14 years and above young memganbedasily

controlled without the help of a man (authoritarian) with close monitoring and role model. The government,
churches and negovernmental organizations [NGOs] should enlighten families on the impact (effects) of
separation on their adolestgmnd educate them on the possible ways of sustaining and enhancing their marriages.
This could be done by conducting seminars, workshops, opening up counseling units as well as premarital
counseling for youths. The government should plan more on r&di@nand moral regeneration of youths as

well as the church working on the reorientation of both the youths and couple.
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Consumption pattern of Available Food Resources by Low Income Households in Anambra Staiigeria:
Implications for Home Economics Education
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Abstract

Nigeria is a country that is richly blessed with abundant local food resasceged by many studies (Raw

Materials Development Council,1990, Anikweze, 2002 and Anozie, 2005). Despite the availability of these local
food resources, many Nigerians are still malnourished. Available data from the National Bureau of Statistics
(2003)revealed that more than half of the Nigerian population especially women and children live in severe
deprivation, with many households being food insecure, with poor access to resources to meet basic needs
resulting in nutritional deficiencies. This islkthe case in some households today. This is contrary to the United
Nations Millennium Development Goals (MDG,s) of reducing extreme poverty, hunger, disease and

environmental sustainability.

Food being the foremost basic need gets the priority in expeadif people, especially the low income

households (Anozie, 2004). Food consumption pattern refers to the consumption frequencies of food among
different households. These consumption frequencies of food as noted by Gaiha, (2003) differ from onedhousehol
to another due to many variables that influence the consumption pattern of households such as availability of food,
educational level, family size, soegmonomic condition and prices of food. It is necessary to address the food
consumption pattern ofWoincome households so as to target achieving those millennium development goals
concerned about nutrition and health. This study therefore assessedsbeption pattern of available food

resources by low income households in Anambra stideria to pesent implications for Nutrition Education

which is an area of Home Economics. Specifically, the study identified the food resources available in the area of
study and the most frequently consumed food resources in the area of the study. Two resdimes Waes

formulated for the study. The area of the study was Aguata Local Government area of Anambra State in the south
eastern Nigeria. Survey research design was employed in the study. A purposive sample of a hundred (100) low
income households eaatoin Aguluezechukwu and Igbhoukwu communities were used for the study. Validated
guestionnaire was the instrument used for data collection. The instrument was validated by three home economics
experts from Michael Okpara University of Agriculture, UmudikbjaAstate and the corrections given were
properly effected. The reliability of the instrumer
coefficient of 0.86 was obtained. Particular attention was placed on the adequacy of the diets consesd in th
householdsQuestionnaire was used to collect data from the respondents on the socio economic characteristics,
available food resources and the dietary practices while frequency, means and percentages were used for analysis
It was found out that carbgdrate rich foods were the most frequently consumed by the respondents on daily basis
(87%). Micronutrient rich foods were consumed but not on daily basis (48%). Ice fish and crayfish were frequently
consumed (75%) by the respondents. Fruits were avaitakiinot frequently consumed because of their economic
importance (28%). The findings generally revealed that all the foods available were not consumed by the low
income households in the area of the study. They did not take into considerations thecuritent of the foods

they consume.

Introduction:
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Recent studies by Food and Agriculture Organization (2010) revealed that nearly 800 million people are
today chronically undernourished and unable to obtain sufficient food to meet the minimum energy needs.
International Food Policy Research Institute @HHAn 1991/1992, identifies low income households as people
who cannot afford an adequate diet, due to their inadequate purchasing poweg¢snoiic status, educational
level, family size, availability of food, and thus remain seriously underfedvastenajority of low income
parents today are working but still struggle to make ends meet, struggling to keep the household in a changing
labour market. Parents and children in low income households are more financially vulnerable than those in higher
income families. Over one quarter of low income families experience hardship on food. People on a low income
may be living in poverty. This can be taken to mean an absolute lack of material possession but, in Western
Society, it is more commonly used toleet disadvantage in relation to the rest of society (Barasi, 2003). In
practice, the definition varies between different organizations. Two definitions that are used are: People receiving
less than half of the average income (weather from employmeraterb&nefits); and people having to spend
more than 30 percent of income on food.

Low income households have been bedevilled by malnutrition. The cases of malnutrition have been
reported in different parts of the world especially in the developing desititte Nigeria (World Nutrition
Situation, 2000). Among low income households, children have been found to be the most visible victims of under
nutrition. Children who are poorly nourished suffer up to 160 days of iliness each year. Also, poor plagEan
role in at least half of the 10.9million deaths each year.

One of the major factors responsible for malnutrition among low income households is lack or limited access to
available food resources. According to FAO (2010), the world currerdbuges enough food for everybody but
many people do not have access to it. The major problem, therefore, among low income households is the
identification of available food resources in the society and changing their consumption pattern to accommodate
those food resources that were hitherto unavailable to them.

Food consumption pattern refers to the consumption frequencies of food among different households.
These consumption frequencies of food as noted by Gaiha, (2003) differ from one househdhktadaledo
many variables that influence the consumption pattern of households such as availability of food, educational
level, family size, soci@conomic condition and prices of food. It is necessary to address the food consumption
pattern of low incoméouseholds so as to target achieving those millennium development goals concerned about
nutrition and health. This study therefore assessechthgumption pattern of available food resources by low
income households in Anambra stafggeria to presenmplications for Nutrition Education which is an area of
Home Economics. Specifically, the study identified the food resources available in the area of study and the most
frequently consumed food resources in the area of the study. Two research quesédosnwugated for the
study.

Methodology

Proceedings of the Canadian Symposium XlI: Issues and Directions in Home Economics / Family Studies / Human Ecology Educatio
Richmond, BC, February 224, 2013.



36

The area of the study was Aguata Local Government area of Anambra State in the south eastern Nigeria.
Survey research design was employed in the study. A purposive sample of a hundred (100) low income
householdsa&ch from Aguluezechukwu and Igboukwu communities were used for the study. Validated
guestionnaire was the instrument used for data collection. The instrument was validated by three Home economics
experts from Michael Okpara University of Agriculture, Unk&diAbia state and the corrections givesgre
properly effected. The reliability of the instrument was determined using Cronbach,s Alpha. A reliability
coefficient of 0.86 was obtained. Particular attention was placed on the adequacy of the diets dorthesed
householdsQuestionnaire was used to collect data from the respondents on the socio economic characteristics,
available food resources and the dietary practices while frequency, means and percentages were used for analysis
Results

Research qugtion 1: What are the available food resources for low income households in Ar@iatéta
The data for answering this research question is summarized in table 1

Table 1: Percentage Responses of Low Income Households on the Available Food Resources

S/n Thefollowing are the available food resources Percentages Remarks
1 Cassava 99.8 A
2 Yam 81.3 A
3 Sweet Potatoes 60 A
4 Cocoyam 71.3 A
5 Beans 52 A
6 Peas - NA
7 Bread fruit 76 A
8 Oil bean 58.3 A
9 Melon 61.3 A
10 Maize 62.5 A
11 Millet - NA
12 Guinea corn - NA
13 plantain 60 A
14 Banana 55.5 A
15 Pumpkin 67 A
16 Bitter leaf 65 A
17 Garden egg 70 A
18 Cabbage - NA
19 Water leaf 74.5 A
20 Cucumber - NA
21 Okro 87.5 A
22 Tomatoes 25.5 NA
23 Pepper 70 A
24 Onions 47 NA
25 Orange 80 A
26 Mango 82.8 A
27 Pear (Avacado and Local) 33.8 NA
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28 Pawpaw 98 A
29 Water melon - NA
30 Grape 84 A
31 Pineapple 50 A
32 Guava 64.5 A
33 Chicken 50.3 A
34 Cashew 85 A
35 Egg 62.5 A
36 Goat/Goat Meat 67 A
37 Ice fish 96.5 A
38 Snalil 90 A
39 Crayfish 78 A
40 Red palm oil 76 A
41 Groundnut oil 30.8 NA
42 Margarine 15 NA
43 Soya bean oil - NA

NA= Not Available, A=Available

Note: Items that scored 50% and above were regarded as aviaitablesources

Research question 2: What is the consumption level of the available food resources by low income households
The data for answering this research question is summarized in tables 2a and 2b

Table 2a: Mean Responses of Low income Householdsthe Consumption

Level of the Available Food Resources

S/n Available food resources Mean Remarks
1 Cassava 4.87 FC
2 Yam 4,78 FC
3 Sweet Potatoes 478 FC
4 Cocoyam 4.77 FC
5 Beans 4.76 NC
6 Peas - NA
7 Bread fruit 3.02 NC
8 Oil bean 3.99 NC
9 Melon 4.67 FC
10 Maize 4.43 FC
11 Millet - NA
12 Guinea corn - NA
13 plantain 3.08 NC
14 Banana 3.12 NC
15 Pumpkin 4.55 FC
16 Bitter leaf 4.44 FC
17 Garden egg 3.00 NC
18 Cabbage - NA
19 Water leaf 3.22 NC
20 Cucumber - NA
21 Okro 4.88 FC
22 Tomatoes 3.01 NC
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23 Pepper 4.33 FC
24 Onions 3.23 NC
25 Orange 3.19 NC
26 Mango 3.05 NC
27 Pear (Avacado and Local) 3.39 NC
28 Pawpaw 4.87 FC
29 Water melon - NA
30 Grape 3.44 NC
31 Pineapple 3.15 NC
32 Guava 3.28 NC
33 Chicken 3.21 NC
34 Cashew 4.21 FC
35 Egg 3.21 NC
36 Goat/Goat Meat 3.02 NC
37 Ice fish 4.65 FC
38 Snail 3.77 NC
39 Crayfish 4.71 FC
40 Red palm oil 4.80 FC
41 Groundnut oil 3.21 NC
42 Margarine 3.66 NC
43 Soya bean oil - NA

FC=Frequently Consumed, NC= Not Consumed, NA =Not Available
Mean ratings of 3.00 and above is regarded as frequently consumed

Table 2b: Percentage Responses of low income households on the Consumption

Level of the Available Food Resources

S/N  Nutrients

Percentage Remarks

1

5

Carbohydrate rich foods (Yam, Rice, Potatoes etc) 87
Proteinous foods(cow meat, goat meat, milk & chicken 35
Proteinous foods( Ice fish & Crayfish) 75
Vitamins and mineral rich foods(Fruits & Vegetables) 28

Fats & oily foods( Palm oil, Vegetable oil, Margarine et 76

FC

NFC

FC

NFC

FC

FC= Frequently Consumed, NFC= Not Consumed

Items having up to 50% and above are regarded as frequently consumed

Discussion of Findings

Table 1 revealed that carbohydrate rich foods wezenost frequently consumed by the respondents on

daily basis (87%). This finding is in agreement with the findings of National Bureau of statistics (2007) that the
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most available food resources for low income households are cassava, African yamrbeaacggam, maize,
rice etc. International Institute of Tropical Agriculture (IITA) (2002) also found out that staple food products; such
as cassava, yam, cocoyam, maize, rice, etc. account for larger share of the total food budget in low income
families. Survey conducted by the Federal Ministry of Health (2004) indicated that the frequency of consumption
of cassava product is high among low income households.

Micronutrient rich foods were consumed but not on daily basis (48%) as revealed from talidei2alBo
in consonance with the report of Federal Ministry of Health (2004) that members of low income households run
the risk of having lower intake of many of the mieratrients like iron, calcium, potassium, as well as vitamins(
especially vitamin Criboflavin, vitamin E). Many of these are the antioxidant nutrients, which are believed to be
especially important to health. Fruits were available but not frequently consumed because of their economic
importance (28%). Their food selection is made feomational perspective with a view to the meal it can produce
in the most economical way (Barasi, 2003).

The consumption of fruits and vegetables of the higher income group of a population is always higher than
that of the lower income households. It g@mally approximately eight times higher. Lower income adults
consume less variety of fruits and vegetables than their higher income counterpart (Flund et al, 2004). This
reduction in the consumption of fruits and vegetables is always as a result gfhtlv@s$ti which is normally
beyond the reach of lovincome earners as well as poor storage facilities. Fruits and vegetables have relatively
short shelf life and are highly perishable, so if it is not adequately stored, it will decay or deterioratesieaa, i
of adding nutrient to the body, it might cause infection or disease which may lead to malnutrition. -Tieofoe
households do not have money to buy storage facilities like refrigerators and this hinders the consumption of some
variety of fruits Skes et al, 2002).

The consumption of high protein foods especially those of animal origin like costly meat, milk, egg,
chicken, is relatively low in low income families: some do not even take milk or egg. They term it unnecessary
extravagance which predisposes childrerégtt(Jackson, 2005). Ice fish and crayfish were frequently consumed
(75%) by the respondents as revealed from table 2. The findings generally revealed that all the foods available

were not consumed by the low income households in the area of study.id Iney ke into consideration the
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nutrient content of the foods they consume. This theréfaseémplications for Nutrition Education which is an
area of Home Economics.
Implications of the Findings

Formal education is an important factor contributm¢he food consumption pattern of people
(Alderman, and Garcia, 2006). The educational level of household head especially that of the mother is essential it
the selection and combination of food groups to produce an adequate diet. llliterate headholdoase
illiterate mothers do not know the necessary food groups and how to combine them. They therefore eat whatever
they see, without knowing if it is adequate or not (Alderman, and Garcia, 2006). Educational level can go a long
way to influence foodansumption frequencies. Low level of education predisposes households to suffer
economic hardship and food insecurity. Education of mothers has a positive effect on food consumption (Baker, et
al, 2006).

Lack of food is not the only cause of malnutritidmo often there is starvation in the midst of plenty.
People choose poor diet when good ones are available because of cultural influences which vary widely from
country to country and from region to region. Many customs and beliefs apply most oftémetaivie groups;
Infants, toddlers, expectant and lactating women (Srikakshmi , 2008). In some communities fresh fruits and
vegetable are avoided during a certain period. Sometimes nursing mothers are given diet restricted in greens and
fruits because theris a wide spread belief that if a pregnant woman eats a lot of these, her baby could be big and
delivery would be difficult. There are certain beliefs about hot and cold foods, light or heavy foods. Some families
avoid certain combination of foods duestaperstitious beliefs. All these have implication for Home economics
education.
Conclusion and Recommendations

The following conclusions are drawn based on the findings of the study. Carbohydrate rich foods were the
most frequently consumed by the resgents. Micronutrient rich foods were consumed but not on daily basis.
Fruits were available but not frequently consumed because of their economic importance. The consumption of

high protein foods especially those of animal origin like costly meat, ngitk, @icken, is relatively low in low
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income families: some do not even take milk or egg. Ice fish and crayfish were frequently consumed. Based on
this findings, the following are therefore recommended.
1. Home economists should intensify nutrition educagiomgrammes in the state to educate the people on
the nutrient content of the available food resources in the country.
2. Adequate utilization of available local food resources in the community in meal preparation should also be
encouraged to achieve the Mitinium Development Goals (MDGSs) in the country. This can be achieved

through the mass media, governmental and governmental organisations.
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Voices from the Pasti Messages to the Future
By Mary Leah de Zwart, Ph.D.

When | started writing this paper, cdhe&lyyuwtwasti on
wi || be a useful synthesis of home economics in Car
decided to tell you about the lives of a few Canadian women who were determined to make a difference in social
conditions ad what each one would provide as a message to the future of home economics. This focus on the past
is partly due to my recent retiremdram face to face teachinghich has led me to listen to a lot of CBCheard
on a recent broadcatktat the best thig people in the last third of their life can offer is accumulated wisdom. |
offer you my accumulated knowledgmd | hopewisdom, about home economics voices from the past with
messages to the future.

Adelaide Hunter Hoodless (18571910)

My first voicefrom the past is Adelaide Hunter Hoodless. She was born in Ontario in 1857, 6 months
after her father died, the youngest of 13 children. She lived only 52 years, dying in 1910 while giving a speech on
fiWomen and I ndustri al ifeeépftoeized thechahging sonidl eonditiohsioé thedated @ 6 s
century. She moved from the country to the city, received scant education, and married a successful furniture
manufacturer. She had four healt hyifeauftiitHedeateofheand | i \
youngest son at the age of 14 months from drinking contaminated milk. This propelled Adelaide into action. She
was determined that no one else would feel responsible for the death of their child; and she spent the remaining 2(
years of her |life working towards that ai m. She fc
started the worl dwide organization known as the Wor
also cefounded the National Council of &vhen, started domestic science in Ontario schools, founded the first
home economics teacher facility at Macdonald Institute (it later became the University of Guelph) and wrote the
first domestic science textbook. Her message to the future, archaicdarguaa s i de, was: Al s it
i mportance that a farmer should know more about t he
should know how to care for her family?0 (Adel ai deé¢

What is the usef ul A eéam economidtschavdileteesrsadt ente skscaogdel e s s 6
since she made it; everyday life matters. Family issues of food, clothing and shelter should be given due

consideration; we need to know how to manage our daily lives.

Mary Urie Watson (1866-1950
Mary Urie Watson, my second choice for a message to the future, was also-Ooaramd raised and worked

closely with Adelaide Hoodless in establishing home economics in Ontario. She was in the vanguard of
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professionallyeducated home economists dnadi attended the Philadelphia Cooking School and Teachers
College, Columbia University before becoming the first Principal of Macdonald Institute at Guelph. Here, Watson
instituted an academicalgound program that included chemistry, physiology, andtioutias well as household
sanitation and food preparation principles. She purportedlyghosbt e Adel ai de Hoodl| esso
text book. Her fAMaco grads could be found across Car
Vancouver tcHalifax. Watson was dedicated to the principle of learning by doing; her mesghgduturecan
be found in an early article:

Do not depend so much upon books, do not spend so much time telling the children about things. Give

them the things and létem work on them with their bodies and their hands. They will find out more in

five minutes than you can tell them in as many hours. They will learn more, learn it quicker, and learn it

better. (Watson, 1901, p. 62).

Alice Ravenhill (18591954)

Alice Ravenhill is my third choice for a message to the future. She was born in England in 1859, two years later
than Adelaide Hoodless, and lived almost twice as long, dying at the age of 95 in Victoria, BC in 1954. Like
Hoodless and Watson, she was bounéhupe conventional expectations of the times; she was not allowed to go
to public school like her brothers; her father broke her engagement to marry three days before the wedding becaus
the groom would not insure himself for the amount of the dowryshedvas not allowed to study for an
occupation outside the home. She maintained a strong sense of wanting to learn; in her 20s, she taught herself
Braille and dissected cow eyeballs in her bedroom. Fate finally twisted her way when her father Idst a lot o
money in an Australian goldmine scheme. Ravenhill was able to get some education and take up various causes,
such as exposing the terrible working conditions of women workers in the saltifisly industry of England.
She turned to home economics ealion as a more effective way of improving living conditions and became the
first woman member of the Royal Sanitary Institute of London. Family obligations forced her to leave her brilliant
English career in 1911 for Shawnigan Lake and Victoria, Brifislumbia when she was 53. Here she tried to
find a place for herself in Canadian society and was not completely successful; as an aside, she spent the last thir
of her life studying and promoting Aboriginal arts and crafts in British Columbia.

While Ravenhill has been accused of promoting eugenics, or improving the human population by selective
breeding, she also reflected a lot of commonly held ideas in the first part of"therQry about the possibilities
of improving health. Thisledtosomeapo y phal st ories about Ravenhill 0s
economics. For example, she was said to have gone around to her neighbours on Shawnigan Lake, telling them
when to change their bed | inens ( Bo $dfeundinald &tclé ghe R é
wrote in 1917 about the scope of ho meheemsemationands a't

maintenance of healthjs to me the lens through which we should focus all learning upon the advancement of
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I i f avenhill, 917, p. 395). The focus on health in home economics continues to be an important part of this

subject area today.

Fanny Twiss (1875 c. 1940)

| did not choose Fanny Twiss, my fourth reformer for her charming name but for her particulaf work
teaching and supervising home economics in Saskatchewan in the early part of the twentieth century. Among the
social conditions that inspired Twiss in her work was the widespread societal motivation to Canadianize
immigrants. Twiss was born in Ontaiio1875, attended Macdonald Institute, and ended up in Saskatchewan just
as the population was in the process of increasing 250% with the influx of Russian, Ukrainian and Galician
immigrants in the first decade of the twentieth century. Assimilationwfimenigrants was a constant area of
public concern; and home economics was an effective way to inculcate Canadian values for it included the
essentials of human lifemeeting everyday needs of food, clothing and shelter. Twiss was responsible for the
inspection of schools which had itinerant domestic science teachers. These visits were highly political events. Her
visit would take place in the morning, the parents would visit in the afternoon, and after a supper prepared by the
pupils, the question of cantiing the work for the next year would be discussed and voteSamkdtchewan

Department of Education Annual Repot921, p. 79). Fanny Twiss introduced novel ways of teaching about

nutrition such as rhymes, competitions, prizes, posters and songsvaS no stranger to technology; in 1922 she
created the first moving picture film in Canada on the subject of home economics and it was shown at the Victoria
BC Summer School for teachers. Fanny Twiss took a particular interest in the transformatite afdpome
economics education, exemplified in her message for the future:
Teachers are coming to think that it is not enough that their pupils in foods and cookery can make the
various dishes taught them and name the food principles and the foodslirtivdse are found The
guestions which present themselves are: Do the pupils apply in their own lives the knowledge gained?
(Saskatchewan Department of Education Annual Report, 1921, p. 77).

Jessie McLenaghen (188&968)
Jessie McLenaghen, first Directof Home Economics in British Columbia, contributed the idea of making home
economics a legitimate school subject. She was born in Ontario in 1883 and died in British Columbia in 1968
she was one of the first BC women to be successfully treated &stlmancer, outliving her diagnosis by 20 years.
She devoted her career to proving the worth of home economics, and this meant that it became more rigid and
prescribed as attempts were made to improve and standardize teacher qualifications. | seeMch@es of a g h e n ¢
work in the current calls to improve practical skills in teacher candidates. The 1937 home economics curriculum
thatMcLenagherdeveloped, alsetrengthened home economics and enabled senior courses to be used for

university entrance. It wasaid that a home economics teacher in Prince Rupert could phone up her teaching
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coll eague in Kamloops on a given Tuesday in Novembe
t oday ? 0 sWdrenot com@etely positive; the curriculum setglace by McLenaghen was inflexible and
modern educative demands changed more quickly than home economics. By 1960, home economics had been
removed from el ementary schools and relegated to el
unhamperedby this reality:
For years Home Economics was regarded as an educational luxury, and its supporters had to fight for its
very existence, but tday, its position on the curriculum is accepted without question. There are many
factors which have contribed to this change of attitude, but perhaps the greatest is the new outlook of
educators in relation to the aims of education as a whole. We are no longer so much concerned with
cramming knowledge into our students as we are with equipping them to tak#abes in the world
(McLenaghen, 1941, p. 746).
Eleanore Vaines
My last reformer is not only famous in Canada, she is also a star in Finland. Eleanore Vaines is revered by the
Finnish education system where her writing has had a major effect on bonmrécs education in its shift in
focus from technical ways of thinking to a practical and reflective emphasis (Turkki, 2003). This change is no
small matter. As we have heard lately, the Finnish education system is now considered the best in théhasrld.
many features that contradict what North Americans believe about education; children play more, learn to read
| at er ; donét write any exams until age 18, and ar e
2013). Eleanore Vainesas a professor in home economics at UBC for over thirty yearskia@in for her
courses on the philosophy of home economics. Her views of reflective, transformative practice have been adoptec
wholeheartedly in many educational venureaddition to Firhnd While it is difficuldt
a single comment, she offers all of wus a challenge
for the twentyfirst century (we must recover) a sense of wholeness in everyday lifsem€hans that we begin to
know, see, become, and act in ways that honour the
134). In this statement, | see foreshadowing of much of what is happening right now in home economics; of the

movemento environmental sustainability and away from overproduction and consumption.

Summary
What are our issues? How can we use our rich and controversial history to determine the future directions of home
economics? The voices from the past have proffered advice about the importance of taking the home seriously, the
value of hand®n learningthe need to focus on all facets of health, the relationship of student engagement to the
role of the teacher, and finally, the transformation of home economics from its instrumental past into a future that

views the world as home, to be lived in rathemtlused out of existence.
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A Glimpse of a Generation: Delb Load and Quality of Life Assessments From Alumni of a Midwestern
University
Lauren Leach-Steffens, Ph.D., CFLE, CFCS

Although Canada has enjoyed lower tuition costs and less reliance on student loans than has the US, recer
events in Quebec concerningtion raises (McDonald and King, 2012) may be a harbinger for what Canada may
expect in terms of its studentsd futures. The purpc
US in terms of debt and quality of life assessmenhgudata from a regional Midwestern (United States)
university.

Background

Student loan debt has been a concern in the credit literature since at least 1990, if not sooner, with one
article presaging todaydés di sdoesssBilskiol990). Tthat samengticlé c at i ¢
cited estimated debt at graduation from one university in 1998 at $6417; average student loan debt at graduation ir
the US today i$26,600 (Reed and Cochrane, 2012).

One of the unique problems with student loant éethat it has not been dischargeable under the US Bankruptcy

Code since 1978, with possible anddille f i ned exceptions for fAundue hards
unlike mortgage debt, credit card debt, and other consumer debt, studatgbbanstill payable in the case of
bankruptcy. On the personal level, this means that people who are overindebted because of student loans have
al most no path to Aforgivenesso of |l oans, wunlaveke tF
long-term effects on perceptions of economic veding. For example, individuals who have high student loan

debt may not meet tto-enbomeingtiodustryésudiebyg a mor
competeso, 2012) isafactosof pemaived ecomomie whihgiinghe US (Penn, 2009), this

may be a harbinger of future perceived economic-bihg in this cohort.

On the national front, despite the enforced repayment of student loans, there are concerns thagstudent lo
debt could cause a fAibubbledo. A fAbubbled is a situat
and the collapsing bubble impacts all sectors of the economy, leading to loss of confidence in the economy and a
persistent recession. Thelbb bl eds burst will begin with a phenomen
other countrie$ the realization that the high cost of college, funded by student loans, may not enable graduates to
earn high enough incomes to pay back their loans (&tlen2012).

Methodology

Data were collected by survey administered online using Survey Monkey; an email invitation with link
was sent to 5774 alumni who graduated within the past ten years from a regional Midwestern US university.
Seven hundred arsventyeight responded to the survey, a 13.4% response rate. SPSS was used to analyze data.

Findings
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Descriptive statisticsThe average respondent was female (67.2%), married (55.7%), and 29 years of age. The

large majority of respondents (92.4%) weraployed, and 37.1% had completed a graduate degree. Less than
half (41%) had ever taken a personal finance course.
Figure 1. Age distribution of sample.

Age

Percent
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Debt. Student loan use was prevalent in funding education, with 70.6% taking out loans fodubatian.

Students took out more than one type of loan to fund their education. Privagofynmental) student loans,

regarded by the US Government to be riskier (Dwoskin and Weise, 2012) were used by 22% of students in the
survey. The majority of atlents (65.1%) depended on student loans for four or more years of college. The

majority of students also projected that it would take 11 or more years to pay off their student loans, with 17.4%
projecting that they would be paying for more than 20 yé&amty 2.4% were in default on their loans, which was

lower than the national average (Cunningham et al, 2011). The average amount of education debt in the sample
was $£5,583.77 and the average credit card debt was $2,869.72; total averamgertgage dehin the sample

was $51.673.69. Adding in average mortgage debt at $74,901.21, total average debt was $132,345 per respondel

Figure 2. Did you take out student loans while in college?
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Did you take out student loans while in college?

Percent

T T
Mo Yes

Did you take out student loans while in college?

Economic hardshifRespondents were not without disrupting econaaents in their lives. Almost 21% had

faced a loss of income over the past year; half the sample reported unexpected expenses in the last year. The
majority of respondents took money from checking or savings to deal with unexpected expenses; anatner popul
strategy was to do without. Borrowing from family, friends, or putting the expense on a credit card were also
popular options.

Figure 3.During the past year, did you have a loss of income at any time?

During the past year did you have aloss of income at any time?

80

&0

a0

Percent

20

T T
No Yes

During the pastyear did you have a loss of income at any time?

Perceptions of economic wdiking.Despitelarge levels of consumer and student loan debt, 62.3% of respondents
reported feeling either somewhat secure or very secure financially. The majority stated they were pleased with

their level of income from all sources, money for necessities, and dbihtget financial emergencies. They
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reported feeling mixed about the amount of money they owed, and dissatisfied with their level of savings and
ability to meet future needs. A majority felt better about their financial status than they did fiveefepgsdnd

felt their financial status would improve in five years. They likewise felt that their income and its buying power
was the same as that of friends and relatives.

Figure 4.Perceived Economic WeBeing Distribution

PEWB

B —

Percent

Figure 5. How do you fe@bout your economic and financial security?

How do you feel about your economic and financial security?

507
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| -

T T T T T T
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insecure insecure re

How do you feel about your economic and financial security?

Figure 6. How satisfied are you with level of income from all sources?
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How satisfied are you with level of income from all sources?

40

Percent

T T T T T
Terrible Dissatisfied Mixed Delighted Delighted

How satisfied are you with level of income from all sources?

Figure 7. How satisfied are you with money for necessities?

How satisfied are you with money for necessities?
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How satisfied are you with money for necessities?

Figure 8. How satisfied are you with your ability to handle finarera¢rgencies?

How satisfied are you with your ability to handle financial emergencies?

504

Percent

T T T T T
Terrible Dissatisfied Mixed Delighted Delighted
How satisfied are you with your ability to handle financial emergencies?

Figure 9. How satisfied are you with the amount of money you owe?
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How satisfied are you with the amount of money you owe?

309

204

Percent

T T T T T
Terrible Dissatisfied Mixed Delighted Delightec
How satisfied are you with the amount of money you owe?

Figure 10. How satisfied are you with your level of savings?

How satisfied are you with your level of savings?

404

30

207

Percent

T T T T T
Terrible Dissatisfied Mixed Delightec Delightec
How satisfied are you with your level of savings?

Implications.T

he overall picture of this cohort financially is guardedly optimistimexpected expensesusa discomfort and

sacrifice but not devastation, debt is higher and savings are not as high as hoped, but expectations are that things
aren6t bad financially and will get even better nex
represents only 13.4% of those surveyed, and describes only the graduates of one university. However, it provides
a glimpse into a group of graduates whose average student loan debt load is similar to the average US college
graduate, and asks questions dratseldom captured in news articles on the topic. Opportunities exist for Family
and Consumer Sciences practitioners in secondary and postsecondary educational settings to reduce dependence
on consumer and student loan debt through proactive finareraldy education, as 59% had never taken a

personal finance course.
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There is, however, a greater policy implication from the information that 70% of students have student loan debt,
and that the average loan indebtedness amount was almost $26,000.0degsares to evaluate the cost of

coll ege and the role of student | oans in paying for
(2012) predicts will cripple confidence in the US economy.
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4. COMMUNITY CONNECTIONS

Recipes for Community Connections: The Significance of Cookbooks
Mary Leah de Zwart, Linda Peterat, Gale Smith
BC Food History Network

Introduction
Food is not just what we eat. It is an expression of who we are, how we live and the world we inhabit. If
future historians want to look at what life was like in the earRc@dturyi the technological and
information revolutionsthe blessings and dangers of globalization, the challenges to the survival of the
healthy planet they would do well to look at our foo(Kurlansky, 2007, p. 43)

What we eat plays a large part in defining our relationships with others apdwitimmentFarb and Amelagos
(1980) point out that Acultural traits, social i nst
entirely understood without an understanding also of how these have meshed with our varied and partesilar mod
of eat i Gopkookspand redipes have been around at least since the Middldigmmssing information

on food and eatinglthoughthey have been one of the most overlooked historical documents. Cookbooks and
recipes are finally getting notidéby social and cultural historians, archeologists (e.g., Scott, 1997; Leach & Inglis,
2003), feminist scholars, culinary and food studies scholars, social scientists, and the like. These scholars have
shown that there is much to be learned about evetlixdag in recipe collections and cookbooks. In recent years
researchers have discovered that cookbooks can be rich documents that offer clues about not only what people
cooked but also their domestic responses to changes in socioeconomic conditionsok¥opidnade a lens to

food production and acquisition, nutritional ideologies, class relations, material culture, regional and ethnic
cultural differences, immigration, technological change, social movements, and the ecological, political, and social
contet of the timesCounihan and Van Esterik (1997/2008) claim that we need to view cookbooks as revealing

artifacts of culture in the making.

Interest in the historical value of cookbooks and recipesekao large scale projects documenting the extent of
cookbook collections (e.gmeedi ng America: The Historic American (
Culinary Landmarks: A Bibliography of Canadian Cookbooks, 1B289) Even conferences (e.@Rpger Smith
Cookbook Conference held in New York evernag@and summer institutes and seminars (&gading Historic
Cookbooks: A Structured Approach, A Seminar Taught by Barbara Ketcham Wheaton at Hae/amly

dedicated to exploring cookbook&he rising interest in the possibilities for enriched historical consciousness
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through examining food, recipes, and cookbooks has led many, such as ourselves to explore their own cookbook

collections.

In this paper we present three micasestudies to iustrate ways recipes and cookbooks can be examined: a
closer | ook at the social, cultural significance of
particular newspaper; an examination of two community cookbfookshat they revdaabout the society that

produced them; anthe historical implications of a single recipe.
Mini -Case Stug # 117 Mary Gale Smith

My Grandmot herbBadi tChoktham&s Readersd Prize Recipes
My paternal grandmother died in 1964. Shoatfter she died a crate of items from her home arrived at our home.
When we opened it, | claimed a cookbpotilieAme r i c an Wo me puldlished@nal®4i. | rigverordally

paid much attention to it but it stayed with me all the years through many

moves Recently | opened and examined it more closEhe cookbook itself

showed little use. No pages had food splashes and there were-earddg

pages. In fact the book seemed to have been used more as a filing cabinet for
newspaper articles, old letters aadtfsheets on gardening.

In looking more closely, | noticed that many of the newspaper clippings were
fromThe Vancowowmen®&un@ages under the hi
Recipe. These recipes had been sent in by readers and if selected for
publicationthe reader received a prize of one dollar. Each year from the 1930s

to 1950s they were

compiledintoEd i t h Adar~=—_

Annual CookBooknd descri bed as Areac

i

and Abasic cookeryo.
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Adams over the years asdmeof them had training in home economicsoMhe n 6 s pages i n news
an important forum for sharing recipes and learning about foodtaed aspects of daily liff.he Vancouver Sun

was read throughout British Columbia. My grandmother lived in the small community of New Hazelton in
northwest British Columbia (over 800 miles from Var
were from outside of the lower mainland, one from Campbell River, the other fromTheiprize contest

provided the opportunity for women to share their recipes and cooking ideas with a larger community of women
For my grandmother and probably othatsffered a chance to connect with her homeland. She immigrated to the
United States from above thedic Circle in Norway when she was sixteen travelling by herself first to Seattle
where she worked in restaurants and tioamorthwest BC where she et and became a successful

businesswoman. She never returned tchbenelandso perhaps the Norwegian Frystekake provided a taste of

home and connection to her heritage.

The recipes do follow a standard format indicating that they may have been mslitifitlgt from the original but
they all assume that women of the time had some familiarity with cooking and that baking equipment (e.g., mixing
bowls, standard measures, mixing spoons, baking passtandard equipment in most homes. For example, in

t he Macaroon Brownies the first direction.lins tfocdraeyadr

cookbook that would more | ikely say bBbwht&hebishtter wi
OQatcakes recipe states fAbake in a moderate ovenodo bl
the submitter didndét have a stove with a calibratec

still had woodor wood and coal stoves or it may indicate that most women cooked and would know what

fimoderate oveno was.

Of the four submitters selected only one used her own ndnse Gladys Hawes.He rest used initials that were
presumably their husbands, and indication of the patriarchal nature of marriage and society. It makes one wonder
whether Gladys was widowed or just ahead of her time. What is interesligigtiof our contemporarygoncers

about privacy, security, and identity theft is that home adéds@sduding street and house numbezregiven for

three of the pictured recipes. Mrs. W. H. Smith of Campbell River gave her postal box address. This speaks to a

kinder, safer society whereighbours trusted and relied on one another and where connection and community

were common values. To enhance the sense of connect
from the submitter, AThese cedvoskW.él.sSSmithalmout her Ghe@ht by y oL
Cooki es. Mr s . Gl adys Hawes, says fAiThis is a rich coc

cakes as this makes them taste bit tMesr® M.\Behmidts Mr s . \
comment s nl f these should win me the prize, woul d you

are advertised at the speci al price of one doll ar ?¢
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RecipesEdith Adams recipe collectis were reputed to be especially reliable (Driver, 2008) perhaps because
they were practical recipes, connected to Areal 0 pe
families was a fireal 0 event. Cromentadtad hewi dvénded hie
Network and the popularity of competitive cooking programs.

Although the recipes were submitted by the newspaper readers, somewhat challenging the traditional notion of
cookbook authors and home economists as voices afrétytbn food preparation, there is evidence that the

fictitious Edith Adams had tested the recipe and did aksegduthority. In the Choc®at Cookies recipe the
directions state fiDissolve the soda icketsksvoriiltifWegn wa t €
prefer to add soda to dry ingredi emA)SAttheahddtded wat er
directions for Norwegian Frystekake is the comment in bracketse r y TBo A d 0 .

At the end of each recipe in italiegere advertisements for other publications prepared by Edith Adams
example:AiTough cuts of meat can be tenderEdzietdn gAudiacnksldy G

Under Pressurdé37 cents) and enjoy easily followed directions forttiedne r n pr essure utensil

This Amodern pressur e ut e-stdeiplessurencaoker dedigaed tochommeaise thata | s
debuted at the New York World's Fair in 1939. After World War Il, the conspressurecooker market took off

It revolutonized how the average homemaker was able to ddakbenefits of using a pressure cooker for

preparing meals- cooking in just onghird of the timewas perhaps the beginning of the trend to greater

convenience in food preparation and food products.

In 2005, Whitecap Books set out to publish a compilation of the annual Edith Adams prize cooWHutdesap
sent out a clarion call to anyone possessing old copies of the stapled cookbooks and the result was a compilation «
13 years of the prize cookbaooln a publication calleBdith Adams Omnibus, testimony to the historical and

social significance of Readersodo Prize Recipes.

This cursory examination of four cl i gippseigichousehadsn my
of the time.In the early days when "women's pages" were created, they were the space in newspapers given to
women. They have been categorized as fAgendered spac
marginalize women? Present stereotypical information? €de they empowering places where women could find

their voices, seek relationships and connections with others? Share advice and experience? Preserve heritage for

future generations?

Mini -Case Study #2 Linda Peterat
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Two Community Cookbooks: TheStories They Tell

Marlene Epp (2013) examined Mennonite Cookbooks intme&htieth century North Americandfound

Agli mpseso into four themes: the role of women in f
ethnereligious identity, tle evolution of identity in relation to modernization and acculturation, and food practices

as a political statement (p. 174). These four themes provided a framework for analyzing two British Columbia
cookbooksThe Happy Hostegwoduced by the UniversiWo mendés Cl ub of New @dekst mi r
Bookcompiled by the Ladies of the Royal Purple in Oliver BC in 1946.

The Happy Hostess a small staple bound §iage recipe and menu book, containing 175 recipes and 18 menus.
The copy examined was inryegood clean condition and appeared to be little usedCblo& Books a small blue

string bound 4&age (estimated) booklet of 101 recipes and homemaking tips. The first two and last one pages
were missing in the copy examined. The book was well usidgngéase and food stains on the cover and several

inside pages.

TheHappy Hostestells several stories about the role of women in 1938.
They entertained or were expected to entertain. This wesbablerole
for the university educated women who auétbthe book and their peers
and friends for whom the book was likely written. The book contains three
pages of menus for luncheons, suppers, buffet suppers, a menu for a
progressive dinner (six homes), and bridge refreshments. There is one
menu for a buit supper for men that indicates the expectation that at
times the women may be entertaining husbands and associates, or work
coll eagues. The fAbridge refreshment
activities beyond cooking and likely entertained theimitie during games
of bridge. The cookbook includes recipes for cocktails, luncheon and
supper dishes, salads and salad dressings, desserts, cookies and pastries,
cakes, sandwiches, and relishBise Happy Hostessso suggests the
women were very entrepramgal. The cookbook may have servasl a
fundraiser for their Clubecausehey were very successful in securing advertising from 60 different companies
that placed advertisements on 12 pages in the book. The way the women signed their names to #redrecipes
menus they contributed indicates how they identified themselves. Most used both names such as: Ann Archibald
or Yvonne Love. A few identified themselves through their husband such as: Mrs. Bruce McCurrach, Mrs. Christe,
or Mrs. R.C. Menten.
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